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PROFESSOa PROFILE: 
David Mackev: Latin and the Law 
by Barbara M. Epstein 
David Mackey is an instructor of 
Legal Research and Writing. Mr. 
Mackey brings to law his love of lan-
guage and a keen sense of the right 
word. 
At Amherst College Mr. Mackey 
majored in the classics (yes, he knows 
what all those Latin words mean) and 
in philosophy out of "sheer interest." 
He originally planned to pursue the 
study of classics in graduate school, 
but the discipline's career opportuni-
ties were too limited. Because law 
school "sounded interesting," he 
applied in his senior year in 1979. Mr. 
Mackey believes that the approach to 
reading l<}w is similar to the method 
of reading the classics. In both areas 
the same skills are needed to read a 
small section of a text and to interpret 
not just the literal meaning, but the 
sense behind it. 
Having been accepted to Harvard 
Law School, Mr. Mackey received a 
deferment for one year which he 
spent as a paralegal in Los Angeles. 
Life as a paralegal confirmed his 
interest in the field of law, and he 
started his studies the following year, 
as planned. He is brave enough to ad-
mit he actually enjoyed his stay at law 
school, where he had apt training for 
his present position. In his third year ' 
Uust this past year) he taught Legal 
Methods to first year :Aarvard Law 
School students. 
The only comparisons Mr. Mackey 
made between the two writing pro-
grams were that the size of his Har-
vard class · was much smaller and 
therefore instruction could be more 
individualized, and that there was not 
David Mackey :Legal Research and Writing 
the progression of more sophisticated · spend a year, starting in September 
assignments that exists at B.C. AI- clerking for Chief Justice Hennessey 
though there is no formally estab- on the SJC before deciding exactly 
lished program here which instructors what he will do the following year. 
must follow, so far there seems to be He feels that Boston is a decent place 
continuity, observes -Mr: Mackey, to be a lawyer since the practice of 
because each year there are instruc- law here is not as all-consuming as it 
tors from the previous year to counsel is in New York, where he had also 
incoming teachers. Both materials clerked for a summer. 
and experiences in teaching the course When he is not spending his time 
can be shared with an eye to grading student memos, he is doing 
developing a strong writing program. his own research and writing on the 
Although Mr. Mackey has an evi- Eighth Amendment. If he is not 
dent interest in teaching, he definitely reading law, then he is reading some-
wants to enter private practice. thing else- he highly recommends 
Despite having spent a "happy sum- "Confederacy of Dunces." He does 
mer" at a major Boston firm and find time to swim every day, and, 
having received an offer from them, having been married this July, to 
Mr . . Mackey, as is his wont, will spend time with his wife, a first-year 
student here at the law school. 
A Primer for Spotting 
Issues on Law Exams 
and Writing Your Answer 
by Professor John Delaney• 
.Introduction 
Issue-spotting on law exams is like 
the weather. Everyone talks about it 
but no one does anything about it. 
While everyone agrees on the impor-
tance of the issue-spotting skill, there 
is, nevertheless, .little systematic 
unravelling of the specific steps neces-
sary to apply the skill ori exams.· 
The locus of issue-spotting is the 
classic, multi-issue exam problem: A 
dense fact pattern extending for one, 
two, or more, pages at the end of 
which you are asked, quite typically, 
to "identify and resolve all relevant 
legal issues .-" There may be anywhere 
from five to ten or more issues in 
these multi-issue problems. The time 
allotted may be as little as fifty or-
sixty minutes. 
What Is A Legal Issue? 
Issue-spotting presupposes that 
you clearly understand what a legal 
issue is. A simple definition is that a 
legal iss~e is a question posed by cer-
tam facts about a particular legal 
liability or a defense to such liability. 
More concretely, a legal issue poses a 
question about liability arising from a 
cause-of-action rooted in tort. con-
tract, criminal law, etc., or a question 
about a defense to such a cause-of-
action. 
It is important to appreciate that 
issues about liability arise from facts. 
Issues are not abstract. Indeed, it is a 
legal maxim that "out of the facts, 
the issue arises" and without facts 
there is no issue. You must, there_-
fore, begin your search for issues by 
scrutinizing the facts in your profes-
sor's exam problem. 
To illustrate: is there a legal issue 
raised by the facts that A stared at B 
on the street? The first requirement is 
satisfied-there are facts-but you 
have not satisfied the second require-
Continued on Page 3 : ' 
·Organizing 
Pre· 
Registration 
Financial clearance lines, account 
balance lines, lines for student ac-
counts, lines for the cashier, lines for 
financial clearance and financial aid, 
lines for loan ' signing-all on the 
main campus, all necessary evils of 
law school life. No wonder many law 
students dread the thought of travel-
ing to the main campus. 
Law students have long been com-
plaining of this seemingly inconsider-
ate and tortuous arrangement. Re-
cently, _limited registration was 
allowed on the Newton Campus, but 
only for those students who had 
cleared their finall_cial matters. Com-
puters are also arriving in the various 
offices of the law school, and word 
has it that a new word processing sys-
tem will soon be installed here as well. 
In an effort to move the law school 
administration towards more com-
plete - independence from the main 
campus, the A/ledger urges all law 
students to take the time and effort to 
consider carefully their course selec-
tions for next semester and to take 
ad'yantage of the new computerized 
pre-registration system. 
Ultimately, if the systems works 
out well in the next few years, the 
scheduling problems and conflicts 
that have arisen in the past will be 
eliminated. No more classes of 200 in 
room 103, no more closeouts due to 
unexpected turnout and no more 
elimination of a course for lack of 
interest when everyone was really 
planning to take it in the spring. Per-
. haps someday, _ if all goes well, the 'law 
school can even eliminate all in-per-
son registration and do it by mail like 
some of those up-and-coming schools 
in the midwest. 
Forms for the computerized pre-
registration to be held in room 301 on 
November 21 & 22 are available from 
Mr. Pepper. On the 21st, the compu-
ter operators will be available from 
10:00 am-12:00 and from 1:00pm to 
4:00. On the 22nd, they will be there 
from 9:00am -12:00 and from 1:00 to 
4:00. 
Following is a chart to facilitate the 
making of a schedule. Please consider 
your choices carefully, for although 
· these decisions are not technically 
binding, the accuracy and depend-
ability of the entire pre-registration 
system may determine future prac-
tices at the law school. 
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$Law Student Photo Contest$ 
Theme: 
''Boston College Law School 
and Community'' 
The Dean's Office is sponsoring a 
photo contest to obtain pictures 
which are most representative of life 
at the Law School. Depending upon 
your perspective and imagination, a 
wide subject range can be covered 
(student activities, academic life, per-
sonal experience, etc.). 
- The contest will run from the 
present through April 1st. The prizes 
will be awarded at a reception for all 
participants, Friday, -April 13. 
1st Prize $100 
2nd Prize $ 50 
3rd Prize $ 25 (2 awards) 
The photos may be color or black 
and white and will be -judged for 
quality and creativity. 
Contestants should submit their 
entries (photo and negative) to 
Melissa Horton's Office, Stuart 
M305. Submissions should be in an 
envelope ·with your name, address 
and phone number written on the 
front. 
/ 
From the Bunker 
Post First-Memo: Wanton Relief 
by Irwin B. Schwartz 
It was fear that hung over room 
103, like some loose mask of death at 
an opera. There was tension as weary 
students filed in, most avoiding-each 
other's eyes. It was Legal Research 
and Writing, one week before memos 
were due. 
It is a deep dull ache when you 
think you are grappling with destiny. 
Whether a veteran of law school, 
chuckling at the remembrance, or 
fresh first-year , head shaking to deny 
it, you were scared. Your fear was 
spawned by a lack of academic water-
marks, nurtured by the fears of 
others, and crested by that one case 
discovered as you prepared the final 
draft. 
The first memo underlined a major 
difference between B.C. and other 
law schools . . Sure the first-years 
sweated and swore over it. ·They 
feared it and despised it. But in the 
end, they worked hard on it, not out 
of fear that others would do better, 
but rather a feeling that to do less 
would be letting themselves down. 
When a law school can motivate 
not out of divisive competition, but 
out of self-esteem, that says some-
thirfg. The fear, so overpowering the 
last week before the memo due date, 
was born from self-doubt and not 
from the competition over who was 
going to make law review. _ 
The post-memo feeling was relief 
and not spite for fellow students. And 
that says something too. 
For all the griping and _ loathing ' 
that accompanied the _first memo, 
there were valuable lessons attached. 
Those who slighted their writing 
found the pen. Those who doubted 
themselves found self-confidence. 
And those who doubted B.C. Law 
School found why they are here. 
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A/ledger office (M201B Stuart Hall), or i~ 
our mailbox across from the Deans 
offices. 
On the evening after the first memo 
I called a friend fromBoston Univer-
sity Law School. We talked ab~ut her 
first year experiences. She sa1d stu-
dents ran to the library immediately 
after receiving the first memo assign-
ment. If you got there late the ~ey 
cases were missing. Students, feanng 
competition from classmates, volun-
' teered no cases or cites . Instructors 
encouraged this competition and 
anxiety. She said she hates law 
school hates most of her classmates, 
and e~vied me when I described my 
first memo experiences . 
In the post-memo light, there -was 
little of this divisiveness at B.C. The 
memo process produced teamwor~ 
and class group support. When stu-
dents asked about your progress, it 
was out of honest concern and not a 
covert attempt to steal cases. Not 
only were most of the key cases on the 
shelves, but students returning a case-
book often asked 'classmates if they 
needed the case before reshelving. 
A case will be cut out of the Federal 
Reporter this year. A Law Review ar-
ticle needed for a moot court brief 
. will "disappear" · from the shelf-
only to reappear after the brief falls 
due. A course outline left -unattended 
for a moment will walk away, never 
to return. These events will occur, in 
one fashion or another, this year. 
Boston College Law students will 
react to these actions almost uni-
formly: "String up the culprits!" (Or 
better yet; test them on the una-
bridged edition of the_ tax code.) 
However, every law student's anger 
will be tinged with recognition of the 
razor-wielder's . desire to get ahead 
-even if by putting his classmates 
behind. 
Certainly, these actions must be 
condemned. A legal education 
teaches us, among other things, that 
there are basic rules by which we must 
abide. We can certainly stretch the 
rules-but breaking them is another 
matter. 
This breaking of rules, however, is 
not incomprehensible. There are pres-
sures in a legal education. In the first 
year especially we all feel inadequate, 
unprepared, stupid. The pressures are 
especially great between students. 
How do I really measure up against 
him or her? To make matters even 
worse, we all know grades do count in 
the end. There is a .real difference in 
the worth of a B.C. law degree with a 
3.2 average than a 2.7 average. -
We all feel these pressures. 
The difference is in how we react. 
A simple case in point is when we are 
privy to important information that · 
our fellow classmates do not have. 
The temptation is not to disclose this 
knowledge to others-even our close 
friends at law school. Not sharing this 
information is a reaction to the 
pressures. 
Another case is when we keep the 
reserve material for more than 2 
hours. We are bending the rules, not 
breaking them-but others have to 
read those articles as well. 
. Through this reaction to pressures 
we can begin to understand those who 
take it one step further-to not only 
withhold · the information but to 
remove it from circulation at the 
library: The common denominator is 
the pressures; the difference is in the 
reaction. 
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The Big Chill 
Annual Crafts 
Show and Sale 
The Newton Arts Center's Annual 
Crafts Show and Sale is being held 
Saturday, November 19, and Sunday, 
November 20, at 61 Washington 
Park, Newtonville. Thirty-five New 
England craftspeople have been 
selected to participate in this week-
end event. 
A wide variety of hand-crafted 
works in silver, ceramics, leather, 
wood, fibers, weaving, and basketry 
will be displayed for sale. Jewelry, 
toys, pottery, clothing, cale.ndars and 
greeting cards are some of the fine 
craft items available. As their prices 
reflect the absence of any commission 
requirement, these quality crafts are 
especially appealing to early holiday 
shoppers . 
All are encouraged to attend. Ac-
tivities for children are offered free of 
charge, in locations apart from the 
crafts booths. At 1:00 on Saturday, 
Susan Lynn-who performs at 
Brookline's Puppet Show Place and 
has visited the television neighbor-
hood of Mr. Rogers - will conduct a 
guitar-accompanied sing-a-long with 
the help of her puppets. At 1:00 and 
1:45 on Sunday, Rachael Buchman 
-whose performances include the 
imitations of dinosaurs and other ani-
mals-willlead children in song, with 
guitar accompaniment. In a separate 
"Crafts Corner," children who come 
at any time will be supervised in craft 
work of their own. 
Brunch, lunch, and snack-time re-
freshments will be sold throughout 
the hours of the show at the "Gallery 
Cafe.'' Face-painting, popcorn, and 
helium balloons round out the family 
fare. 
General admission to the Newton 
Arts Center ' s Annual Crafts Show 
and Sale is $2, with $1.50 for Arts 
Center members and 50¢ for kids 
under 12. Saturday's hours are 10 
a.m. to 5 p.m.; Sunday's, noon to 5 
p.m. For information, call 964-3424. 
by Mary Ellen Murphy 
Were you once an idealistic child of 
the 60's? Was there a time, some-
where in your past, when worldly 
power and roots in suburbia were not 
among your highest priorities? Were 
you a rebellious afiCionado of the 
early Rolling Stones? Do you ever 
spin the old albums and reminisce? 
The Big Chill confronts us with 
these magically probative questions. 
The film is an ostensibly simple story, 
focusing on the lives of some old 
college friends, now in their thirties, 
who have reunited for a weekend, 
after one member of the old group 
, has committed suicide. Along with 
the film's principals, the movie 
invites us to remember how we once 
saw the world, by blending rebellious 
poetic songs and symbols of the 60's 
with the status symbols and success-
ful adults who have grown into the 
80's. 
· In spite of their abandoned dreams 
and big business orientations, the 
characters (a doctor married to a 
business entrepreneur, a lawyer, a 
writer for People magazine, a tele-
vision J .R. Ewing-type star) quickly . 
win our affections. Together, they 
struggle, joke, argue, and philoso-
phize over the untimely death of their 
college friend. They blame each 
other; they blame themselves, and 
they blame the victim; over the course 
of the story, they come to understand 
and accept the loss, both of this 
friend and of their own youthful 
ideals. The death of the friend seems 
to symbolize the end of their utopia; 
the death of the sixties. For them, life 
has become an achievement measured 
in fame and income. However, their 
bond of friendship remains an essen-
tial element or' their lives. 
A Primer for Spotting 
Issues on Law Exams 
and Writing Your Answer 
Continued from Page 1 
ment-these facts do not pose a ques-
tion about legal liability. The reason 
is simple. No cause of action claiming 
liability of A in tort or criminal law, 
m elsewhere, arises from the· fact that 
A stared at B. Stated differently, no 
legal right of B (and no legal rule) is 
violated by the fact that A stared at 
B. Distinguish legal liability from 
violations of etiquette, custom, or 
morality. There may be an Emily 
Post violation of etiquette: A may 
have been rude: to B. Rudeness, 
however, is different from_ "legal 
liability. 
If, in contrast, the facts specify 
that A stared at B and then rushed at 
B waving a threatening fist in B's · 
face, these different facts pose a 
question about A's liability to B for 
the intentional tort of assault. As 
lawyers, we are concerned with A's 
intentional and unprivileged inflic-
tion of an apprehension of a harmful 
touching on B-the tort of assault. 
(Criminal liability is omittedS The 
issue here might be formulated as 
follows: 
Is A liable to B for assault when A 
rushes at B waiving a threatening fist 
in B's face? 
With a clear understanding of what 
a legal issue is, you can concentrate 
on my method for spotting issues. 
The Delaney 
Method for 
Issue-spotting 
I spoeify below a systematic, five-
step approach for identifying issues. I 
list an introductory check, set forth 
each of these five steps and then 
explain and illustrate. 
Introduction 
To Five Steps 
Check for 
''Light-bulb'' 
Issue-spotting 
Happily, when you carefully read 
the exam problem, certain facts will 
switch on in your mind a light-bulb 
type of issue recognition. You almost 
immediately, without elaborate 
thinking and without applying the 
five steps, identify the issue(s) raised 
by the facts . Why? The reason is that 
you have seen and heard comparable 
facts-in your cases, in classroom 
and study-group hypotheticals, and 
in relevant sections of the hornbook. 
You therefore know that these 
particular facts raise a question about 
legal liability. 
Suppose, for example, in a criminal 
law exam problem, you read that A 
shot his rifle into a crowded gondola 
transporting skiers up the mountain 
and killed X, a skier. A was doing his 
best to avoid hitting the skiers. You 
might immediately recognize that 
these facts are similar to illustrative, 
model examples of extreme reckless-
ness murder- e.g., shooting into an 
occupied car ·or house or shooting 
into a crowd. You could quickly 
formulate the issue on scrap paper 
where you are outlining your answer: 
Is A liable f/extr. reck. murd. 
f/shoot. into a crowded ski gondola 
and kill. X? 
Using the five-step approach, you 
must also meticulously study the 
entire fact pattern for the hidden 
issues which lurk therein. What 
follows in Part One is an explanation 
of this five-step process for extricat-
ing these hidden issues . It should be 
applied systematically to each 
, paragraph in your professor's exam 
problem. After first scanning and 
then carefully reading the entire 
problem at least twice, you begin with 
the first paragraph. 
Suppose, for example, in a torts 
exam, you read 'that A silently 
approaches B from behind and 
punches B on the back of his head? 
you might immediately recognize the 
obvious, model example of the inten-
In fact, the friendship between two 
of the women, the doctor and the 
lawyer, is illustrated in a fascinating 
scene. Sarah, the doctor , although 
married, decides to lend her 
husband's 'services' to- Meg, the 
single workaholic lawyer, so that, in 
spite of her inability to find a male 
companion, she may have a child. 
The scene in which this occurs is 
comic without trying; In breaking the 
ice with_ Sarah's husband, Meg, the 
lawyer, confesses, "I feel like I just 
got a great break on a used car." 
If a description of the plot of this 
film sounds unpleasantly soap-opera-
ish, be assured that the film is far 
from being melodramatic or con-
trived. The use of small talk and 
group conversations among these 
friends, in the course of their week-
end together, creates an informality 
and credibility that lasts throughout 
the film. The attention to detail 
allows the audience to participate in 
the unfolding and resolution of the 
individuals' stories. This is the kind 
of movie that makes you feel that 
your own life has intersected with 
those of the people whom you are 
watching. 
In the end, the cr-eative, subliminal 
use of 60's music, the honest dia-
logue, and the resulting confessions 
of the characters bring the movie to 
life. If you feel nostalgic for another 
time in your life, The Big Chill will 
remind you that, despite your loss of 
youth and visionary dreams, there 
may still be people in your life who 
rekindle old ideals, and help, at any 
age, to deal with growing up. 
tiona! tort of battery, which is the 
intentional and unprivileged inflic-
tion of a harmful or offensive 
touching of another. You might in 
seconds formulate the issue on your 
scrap paper: 
Is A, by strik. B in the head, liab . 
to B f/battery? 
If you have practiced a fact-cent-
ered approach in your studying, you 
might pause on the facts of "A silent-
ly approaching B from behind" and 
punching B on the "back of . his 
head" . You might quickly recall that 
while assault and battery go together 
like "ham and eggs", there are excep-
tions - and these facts illustrate an 
exception you have seen before in 
studying assault and , battery. In 
seconds, you might recall that an 
assault in torts is the intentional and 
unprivileged infliction of an appre-
hension of an imminent battery- it 
requires awareness by the victim. On 
these facts, B is unaware. This less 
obvious issue CO!lld be spelled out: 
Is A liab. to B f/assault when he 
silent. punch. B from behind? 
With careful, fact-centered 
studying, reviewing and outlining of 
your courses, this type of almost 
spontaneous issue-spotting followed 
by verification (see step five below) 
may enable you to spot a fair number 
of the issues raised by the fact 
pattern. It is blunder, howeyer, to 
rely on this type of issue-spotting. 
Continued on Page 4 
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Five Steps 
I 
1. Identify exactly the harm(s) 
revealed in · each paragraph. 
You should begin by concentrating 
on the first paragraph to identify the 
h;:mn(s) revealed ,therein. Harm is 
used in its popular, everyday sense. 
For example, in a criminal law exam, 
a killing. In a torts exam, a personal 
injury from a car collision. In a con-
tracts exam, a seller of goods is not 
paid. In a property exam, someone 
intruding on the land of another. 
Identifying the harm(s) is the first 
step in identifying and specifying the · 
issue(s). 
2. Identify who has harmed whom . 
and how. 
You next scrutinize the harm(s) in a 
paragraph to ·· identify who has 
harmed whom and how. These are, 
first, the parties to the harm and, 
second, the behavior(s) which 
produced the harm(s). Illustrations 
follow. First as to parties, in criminal 
law, A shot and killed B. The parties 
are A and B. In torts, A, driver, hit 
and injured 1C in a car collision. The parties are A and C. In contracts, S 
(seller) is not paid by B (buyer). The 
parties are S and B. In property, A, 
against B's wishes, intrudes 9n B's 
land. The parties are A and B. 
Second, as to harm and harm-pro-
ducing behavior, in criminal law, 
when A shoots and kills B, the harm · 
is B' s death, and the harm-producing 
behavior is A shooting B. In torts, 
when A, driver, hits and injures C, 
the harm is C' s injury, and the harm-
producing behavior is A's poor driv-
ing. 
In identifying the harm(s), the 
parties to the harm(s), and the harm-
producing behavior(s), starting with 
the first paragraph, you identify the 
legal conflict(s). Each legal conflict 
has three parts : a harm, parties to the 
harm, and harm-producing behavior. 
Each legal conflict raises at least one 
legal issue. While some paragraphs 
contain only one legal conflict , many 
paragraphs contain two or more legal 
conflicts. 
In identifying the legal conflicts, 
you have also identified the key facts: 
those facts which pose a question(s) 
about liability or a defense to such 
liability. Of equal importance, you 
have also identified the non-relevant 
facts: those facts which raise no ques-
tion about liability. 
· 3. Identify which topic(s) in your pro-
fessor 's course seems applicable to 
each harm and behavior. 
For example, in a criminal law 
exam, when A shoots and kills B, you 
hypothesize that the criminal 
homicide topic of your professor's 
course is relevant to this harm and 
behavior. In torts, when A, driver, 
hits and injures B in a car accident, 
you hypothesize that the negligence 
topic of your professor's course is re-
levant to this harm and behavior. In 
contracts, when S (seller) is not paid 
by B (buyer) for S's delivery of 
goods, you hypothesize that the 
breach of contract and damages 
topics of your professor's course are 
relevant. In property, when A, 
against B's wishes, intrudes on B's 
land, you hypothesize that the tres-
pass topic of your professor' s course 
is relevant. 
In selecting one or more topics as 
relevant to t he harm(s) ,and 
• 
behavior(s), you are tentatively ex-
cluding as irrelevant the other topics 
covered in your professor's course. 
For example, if you hypothesize 
criminal homicide in the above-cited 
criminal law example, you are impli-
citly excluding the topics of larceny, 
arson, rape, etc. 
As you review the topics presented 
in your professor's course to identify 
which topic(s) seems applicable to the 
particular harm and behavior, you 
must be sensitive to the possibility 
that the legal conflict you have 
identified may require the application 
of more than one topic. To illustrate, 
if A shoots and kills B to further an 
ongoing narcotics venture of A , X 
and Z, the conspiracy segment of 
your professor's criminal law course 
is also relevant. If A, driver, hits and 
injures B and the car's wheel then 
flies off and injures D because of a 
manufacturer's defect, the product 
liability segment of your professor's 
tort course is also relevant. 
In the criminal Jaw example, issues 
about the liability of A, X and Z for 
murder and conspiracy are raised. In 
· the latter example, an issue about the 
liability of A to B for tort negligence 
and an issue about the liability of the 
manufacturer to D are raised. The 
lesson is _clear: do not assume that a 
single legal. conflict involves only two-
parties and one issue. On scrap paper, 
and using abbreviations, link the 
parties to the topic(s) which applies to 
the harm(s) and behavior(s). · For 
example: 
A,X,Z liab. f/Mur. & Conspir? 
A liab. to B fiT. Neg? 
M liab. to D f/prod. liab? 
4 
4. Hypothesize which rule(s) seems 
most applicable. 
Next, you must identify which 
rule(s) , within the topic(s) selected, 
seems to be applicable to the harm(s) 
by the parties and to the harm-pro-
ducing behavior(s). The universe of 
possible applicable rules is sharply 
narrowed by selecting of one or two. 
topics as relevant (step three). It is 
only those rules within the topic(s) 
covered in your professor's classes 
and/ or in the assigned materials 
which are candidates for application. 
For example, in criminal law, when A 
shoots and kills B, you have identi-
fied criminal homicide as the relevant 
topic. Within this topic, your profes-
sor typically may have. covered the 
following theories (rules) of criminal 
homicide liability: 
-a- intent-to-kill murder 
-b- premeditated and deliberated 
murder 
-c- felony murder 
-d- extreme recklessness murder 
-e- voluntary manslaughter-"heat 
of passion" killing 
-f- involuntary manslaughter-crim-
inal negligence 
With the facts of A shooting and 
killing B, -you could exclude felony 
murder (no underlying. felony); ex-
treme recklessness murder (no ex-
treme risk creatfon exists); voluntary 
manslaughter (no " heat of passion" ); 
involuntary manslaughter (no crimi-
nal negligence). You could quickly 
eliminate all but the first two possi-
bilities, a and b . With only modest 
' additional ·scrutiny, you could 
promptly exclude the premeditated 
and deliberated murder because there · 
are no facts presented upon which to 
base premeditation and deliberation. 
You are left with an hypothesis of in-
tent-to-kill murder. · 
As you eliminate, you are thinking 
not in broad concepts but concretely. 
For example, in assessing the option 
of extreme recklessness murder by the 
test of ."extreme risk creation"-you 
concentrate on the specific model il-
lustrations of "extreme risk 
creation" -e.g., shooting into a 
crowd or an occupied house or car, or 
dropping boulders from a roof on a 
crowded street. Using these vivid, 
model illustrations, you can quickly 
conclude that A shooting B is not in 
legal terms an example of "extreme 
risk creation" which would trigger a 
possible application of the rule of ex-
treme recklessness murder. 
You are applying legal reason-
ing-analyzing by comparison. You 
search for similarities and differences 
between the harm(s) and harm-
producing behavior(s) contained in . 
each identified legal conflict and · 
similar harm(s) and behavior(s) 
contained in the cases, hypotheticals 
and hornbook sections you have 
studied. This search for similarities 
and differences is comparable to what 
you do in class in reconciling and 
distinguishing cases . 
5 
5. Verify hypothesis. 
Your last step is verification of 
your hypothesis that a· particular rule 
or rules apply. To illustrate, you ver-
ify your intent-to-kill murder hypo-
thesis by first matching the key facts 
in this legal conflict with the elements 
of this rule, which are: 
a) intent-to-kill 
b) manifested in an 
c) act which 
d) factually and legally causes the 
e) death of a live person. 
You verify your hypothesis by 
matching the facts with the elements. 
Your mental or quick, written 
matching using abbreviations is il-
lustrated below: 
Elements of Rule 
a) intent-to-kill 
b) manifest. inan 
c) act which 
d) fact. & legal. 
cause the 
e) death of a 
live person 
Key Facts 
shooting implies 
& manifests 
intent 
" but for" fact-
ual cause + legal 
(no supersed .-
interven.) cause 
when A shoots & 
killsB 
You have verified' your hypothesis: 
the key facts spelling out the legal 
conflict prove the elements of the rule 
of intent-to-kill murder. This rule, 
also a cause-of-action, applies to 
these key facts. Your verification of 
your hypothesis is akin to what a 
lawyer does in court when he or she 
establishes a primafacie case by 
proving the elements of the cause-of-
action. 
Finally, you must ask yourself: are 
there facts in the particular legal 
conflict which raise a question about 
the application of a relevant defense. 
Again, the possibilities do not include 
all the defenses you have studied. 
Rather, they are limited to those 
defenses applicable to a 'killing and 
also covered in your professor 's 
_classes and/ or in the assigned 
materials. Typically, these might be: 
·self-defense 
defense-of-another 
defense-of -home 
·prevention of a felony 
apprehension of a fleeing felony 
A moment ' s reflection should enable 
you to reject all these defenses 
because there are no facts presented 
which raise a questim,l,...- about the 
application of any of these defenses. 
As noted, issues arise only out of 
facts. Avoid a beginner's blunder of 
raising issues when there is no factual 
basis for-doing so, issues about which 
your professor is not inquiring, what 
some professors call "red herrings". 
The verification of your hypothesis 
is complete. You might formulate the 
issue as follows. 
Is A liable for intent-to-kill murder 
when A shoots and kills B? 
Note that this forrimlation of the 
issue is succinct, incorporates key 
facts, and refers to the applicable 
rule. Remember: An issue is both 
factual and a pointing to the appli-
cable rule. 
The Delaney 
Method For 
Organizing 
And Writing 
Your. Answer 
All your professors expect that you 
will display skill in issue-spotting. All 
your professors also expect that you 
will resolve the issues you have raised. 
You resolve the issue with a lawyerly 
answer: organized, direct, clear, suc-
cinct. While there are a number of ac-
ceptable ways to organize your 
answer, I recommend CIRIP for first 
year law students. If your professor 
suggests another method, be sure to 
use that method and not CIRIP. 
CIRIP 
C- Conclusion 
IS- Issue 
R-R~le 
In- Interweaving 
P - Policy 
It is lawyerly to begin your answer 
with your legal conclusion stated in 
one declarative sentence. It is a 
counterpart to writing a brief on 
appeal where it is good lawyerly form 
to begin each point with a one-sen-
tence statement of your legal conclu-
sian. You immediately follow with a 
one-sentence formulation of the 
issue. You then demonstrate that you 
know the rule or principle which ap-
plies by specifying the elements of the 
rule or principle, usually in one sen-
tence. The next step is where many 
students fail: interweaving. You in-
terweave the key facts with the ele-
ments of the applicable rule or princi-
ple. Lastly, _you a.sk yourself: Is there 
any policy interest or objective which 
should be specified. 
Often, the answer is no, but 
occasionally, depending on your pro-
fessor, the course and the key facts, 
the answer is yes. 
An example of CIRIP applied: 
C A is liable for intent-to-kill 
Is murder. The issue is whether A 
is liable for intent-to-kill murder 
for A 's shooting and killing of 
B. Intent"to-'kill mur~ 
R der has five elements: a) intent 
to kill, b) 1p.anifested in an, c) 
act which, d) factually and 
legally causes, e) the death of a 
live person. When A shoots B, 
In A's intent to kill is inferrable. , 
The shooting also manifests A's 
intent in an act which factually 
(" b.ut for" ) and legally cau.ses 
the death of B. 
P (No need to mention policy 
objective served here) . 
The CIRIP form of organizing 
_ your answer is a simple method to 
resolve, in quick lawyerly fashion, the 
issue you have formulated: CIRIP is 
valuable b ecause its use sh()uld bar 
that disorganized, unlawyeriy: answer 
which must be avoided. CIRIP is also 
adaptable to many legal donflicts 
which require you to argue two. or 
more theories of liability and to legal 
conflicts to which there is no definite 
answer and where your lawyerly argu-
mept is the answer your professor will 
reward. , 
I 
! 
·' 
Another illustra tiQn o f the 
verifying, organizing and writing 
process is provided by the following . 
example from the first paragraph of a 
multi-issue exam problem in torts. 
Key facts are underlined ; relevant 
facts· are bracketed, a technique you 
should apply on exams. 
The Facts 
Last weekend, Buck Hee, a hard-
working first year student at the Get 
Rich Quick Law School, spent most 
of his time reading torts. By Sunday 
afternoon; however, Buck Hee was so 
thoroughly frustrated with what he 
described as " nonsensical details of 
legal sophistry'' that (in an excep-
tional moment of rage and anguish), 
he threw the hardcover torts book of 
seven hundred pages at the wall of his 
apartment, screaming " I can' t handle 
it. •·• The book flew out of a nearby 
window of his apartment, which is 
situated on the seventh floor (of a 
Landmark Greenwich Village build-
ing) on ·a much-walked street. The 
book struck Sara Lee, a senior 
citizen, who happened to be walking 
below on the sidewalk. Sara Lee in-
stantly fell and f ractured her knee 
joint (under the weight o'f her body). 
Hearing the commotion on the side-
walk, B~ck Hee ·ran downstairs and 
said to the Lady, ("I am extremely 
sorry,) I had no intention to hurt 
you. " 
Example of 
Verif ication 
(Step Five) 
By applying the introductory check 
or steps two through four as specified 
above, you hypothesize that the issue 
raised is one of basic tort negligence. 
You verify your hypothesis that the 
key facts comprising this legal 
conflict raise an issue about tort neg-
ligence by first explicating the basic 
elements necessary to establish the 
rule of tort negligence, which is also a 
cause of action. The basic rule has 
five constituent elements: 
A) existence of a legal duty 
B) standard of care of a reasonable 
person 
C) breach of standard 
D) causation 
- factual 
- legal 
E) actual harm 
You then match, mentally or in 
quick outlining, the key facts with 
these rule-elements. For example: 
Elements of Rule Key Facts 
A) existence of a Buck owes a duty 
legal duty to pedest. 
B) reas. person Buck owes reason. 
standard of _pers. stand . of 
care care to Lee. 
C) breach of In th:row. book at 
stanaard wall near open 
window, he . 
breach. reas. pers. 
stand. 
D) cause: 
- factual 
- legal 
"But for" Buck's 
act, Lee would 
not have fallen 
and been injured. 
Lee: foresee. · 
viet.; w/ i scope of 
Buck's risk-creat. 
E) actual harm Lee fract. knee. 
You have verified your hypothesis. 
The answer might be written out, uti~ 
lizing in part the outline above, .as 
follows: ' 
Writing the 
Answer · 
c 
R 
In 
Secon-
dary 
Issue 
p 
Buck Hee is 'liable in tort 
negligence. The issue is 
whether Hee is liable to Lee 
in tort negligence for · 
throwing his book at his 
apartment wall when the 
book goes out a nearby 
window and injures Lee, a 
pedestrian on the much-
walked street below? A 
cause-of-action in negligent 
tort requires that the 
defendent breach a legal 
duty owed to the plaintiff 
with the breach causing, 
both factually ("but for") 
and legally ('proximate), 
actual loss or damage to 
the plaintiff. When Buck 
Lee threw the hardcover, 
700-page book at his apart-
ment wall near his open 
· window, he is engaged 
in behavior which 
creates an unreasonable 
risk of harm to pedestrians 
on this "much-walked" 
street." He owes such ped-
estrians a duty to act rea-
sonably so as not to endan-
ger them. A reasonable per-
son of ordinary prudence in 
Buck Hee's position would 
not have so acted (objective 
standard of conduct) . Buck 
Hee therefore breached his 
duty to Sara Lee who is 
within the class of protect-
ed pedestrians. ' Hee's 
breach of duty then caused 
Sara Lee to fall and injure 
her knee. Causation has 
two elements. First, actual 
cause is plainly established: 
"but for" Hee's breach of 
duty, Lee would not have 
been struck and fallen. -
Second, legal (or proxi-
mate) cause is also plainly 
established. The existence 
of pedestrians on this 
"much-walked" street was 
reasonably foreseeable and 
the injury to Lee was clear-
ly within the scope of the 
ris.k created by Hee's care-
less throwing of his book 
near his open window. Lee 
was within the zone of dan-
ger created by Hee's care-
lessness. Lee suffered 
actual damage- a fractured 
knee joint. The tort of neg-
ligence is complete. 
Hee's apology to Lee and 
his denial of "intention to 
hurt" Lee does not elimi-
nate his liability. Intent is 
not an element of negli-
gence. (No need to mention 
policy here.) 
Two caveats here. First , on an 
exam, you must be quick in outlining 
your answer on scrap paper. Time is 
scarce. Second, the torts answer spe-
cified aboye is somewhat more 
model-like and detailed than time 
may permit in answering the fre-
quent, multi-issue problem with six or . 
seven issues and sixty or so minutes 
allotted. You can do well on exams 
without writing model-like answers. 
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Conclusion 
1. This primer for spotting issues 
and writing your answer is only a be-
ginning. These suggestions have im-
plications which cannot be spelled out 
here, for studying, reviewing, out-
lining of courses, compiling a check-
list, and answering of exani prob-
lems. I address many of these matters 
in my book, How To Do Your Best 
On Law School Exams; and my new 
book, How To Brief A Case: An In-
troduction To Legal Reasoning, is 
also relevant. 
2. Spotting and formulating issues 
is a culminating skill. .. It presupposes: 
- skill in extricating key facts 
- skill in selecting relevant topics of 
law 
- knowledge of relevant rules, prin-
ciples and policies 
It must be accompanied by: 
- skill in rule application, generally 
by interweaving 
skill in lawyerly writing 
- skill in use o[ policy. 
3. Skill in issue-spotting, including 
the presupposed skills specified 
above, is also of critical importance 
in law practice. A key difference, 
however, is that on law exams, the 
key facts are presented to you in your 
/ professor's exam problem and the 
facts are postulated as tru,e, whereas 
in practice you must uncover the key 
facts from clients, witnesses, docu-
ments, etc .- and you must also veri-
fy the truthfulness of key facts. 
4. Developing these skills is a mat-
ter of constant study and practice 
throughout the term, for a skill is a 
capacity for performance and not 
simply an abstract understanding. It 
is a blunder to attempt to apply these 
five steps on a law exam unless these 
steps previously have been practiced 
and internalized. 
5. You must gradually develop the 
capacity to apply these skills quickly. 
All law exams have time pressures. 
Answering the typical muhi-issue 
problem is like being in a pressure 
cooker. 
6. This primer is applicable, in ad- . 
dition to the multi-issue problem, to 
another typical type of exam problem 
and raises fewer issues with the expec-
tation that your answer will be more 
fully developed than your typical 
answer to the multi-issue problem. 
Where an exam problem presents one 
to four harms, it may be possible to 
consider together all the harms, par-
ties and harm-producing behaviors in 
the entire problem, rather than pro-
ceeding paragraph by paragraph. 
Sometimes, · too, it is possible in an 
exam problem to consider together all 
the harms, parties a nd behaviors in 
two or three simple paragraphs, 
rather than proceeding paragraph by 
paragraph. 
7. This primer is also adaptable, 
with modifications, to bar exams. 
Two quick modifications A) unlike 
law 'exams,, one problem on a bar. 
exam may raise issues from two, three 
or more subjects of law; and B) bar 
examiners expect you to apply the 
rule of the particular jurisdiction, not 
the majority and minority rule. 
8. This primer for spotting issues 
and organizing and writing your 
answer does not apply to pure policy 
problems and, without modifica-
tions, is of more limited guidance to 
civil and criminal procedural prob-
lems and with multiple-choice or fill-
in-the-short-answer exams. 
ADIOS. 
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Tentative S.chedule 
Boston College. Law School 
Spring 1984 
Administrative Law; 3 credits; Upham, F:; M, Th: 2-2:50; T: 3-3:50 
Anti-Trust; 3 credits; Donovan, P.; M, W, F: 3-3:50 
Arbitration; 3 credits; White, D.; T: 3-4:30 
Attorney General Program; 5 credits; Stoddard, J.; By Arrangement 
Attorney Gen. Program Sem.; 1 credit; Stoddard, J.; By Arrangement 
Bankruptcy Seminar; 6 credits; Callahan, C.; Wt 5-7 
Business Finance; 2 credits; Harris/Burton; Th: 3-5 
Commercial Law; 3 credits; Johnson, D.; T, W, F: 2-2:50 
Commercial Transactions; 3 credits; Willier, W.; T, W, F: 2-2:50 
Comparative Const. Law; 3 credits; Brown, G.; M: 3-5 
Consumer Law Seminar; 3 credits;· Willier, W.; Th: 3-5 
Contemp. Trends Am. Leg. Tht.; 3 credits; Upham, F.; Th: 10-12 
Corporate Finance; 3 credits; Bines, H.; M, Th: 8:30-10 ' 
Criminal Law; 3 credits; Baron, C.; M, W: 3-4:30 
Criminal Procedure; 2 credits; Judge Mazzone; Th: 4:30-6:20 
Criminal Process; 4 credits; Rochow, J/Saisberg, J.; W: 3-5 
Debtor/Creditor Rights; 3 credits; Rogers, J.; T, W, Th: 10-10:50 
Dispute Negotiation; 2 credits; Aronson, M/ Jdg. Sweeney; T: 5-7 
Education Law; 2 credits; Houghteling, J.; T, Th: 10-10:50 
Environ~ental Law; 3 credits; Plater, Z.; M, T, W: 1-1:'50 
Equal Employment; 3 credits; Bayer, P.; W: 1-2:40; Th: 1-1:50 
Estate Planning; 3 credits; Slizewski; T, W, F: 9-9:50 
Evidence; 3 credits; Fox, S.; M, T, W: 11-11:50 
Family Court Practice; 2 credits; Judge Ginsburg; Th: 5-7 
Family Law; 3 credits; Howe, R.; M, T, Th: 11-11:50 
Family Law Sem, Adv.; 3 credits; Katz, S.; T: 4-4:50; W: 3-4:40 
Federal Courts I; 3 credits; Brown, G.; M, T, W, Th: 10-10:5_o 
First Amendment; 3 credits; McHugh, J.; W, F: 8:30-9:50 
High Technology Law; 2 credits; Marcellino/ShS!rry; W: 5-7 
Immigration Law; 3 credits; O'Neil, J.; W: 5-7 
International Law II; 2 credits; Lichtenstein, C.; T, W, Th: 10-10:50 
lnt'l Econ. Relations Sem.; 3 credits; Lichtenstein; M: 4-6 
lnt'l Regional Org.; 2 credits; Parker, F.; T: 2-4 
Interviewing & Counseling; 3 credits; Howe, R.; M: 2-2:50; Th: 2-3:40 
Judicial Process; 3 credits; Bloom/Rochow; By Arrangement 
('-
Q PICK THE BEST ANSWER 1. Hal and Winnie, husband and wife, were jointly accused of receiving stolen goods. They consulted Lars, a lawyer, and in the presence of Lars and Lars's 
secretary, Hal said to Winnie, "Dear, we really did 
know that these color TV sets were hot. After all, 
we bought them for $10 each:" At Hal's trial, in a 
jurisdiction where a criminal defendent cannot pre-
vent his spouse from testifying, Winnie voluntarily 
took the stand and was asked what Hal said to her in 
her laWyer's office. On objection by Hal's attorney, 
the trial judge should 
(A] exclude the question because of the attorney-client 
privilege. 
(B) exclude the 'question because of the maritaL priv-
ilege. 
(C) uphold the question and require Winnie to answer. 
(D) exclude the question because of the attorney-client 
privilege and the marital privilege. 
Thio io one type of qneotion likely lo appear on the 2oo-
quntioa Maltia .. te Bar Eumination. The correct an1wer 
io (A). 
B.C. REPS: Charla Bizios, 
Linda Brisson, Tim Borchers, 
Frank Doran, Jim Peloquin, 
Tracie Longman, AI Anastasio, 
Leslie Seaton-Fine, Peter Regan 
THE MORE YOU 
KNOW ABOUT I . 
YOUR BAR EXAM, 
THE MORE 
YOU'LL -LIKE SMH. 
195 State Street Boston, MA 02109 (617) 742-3900 
Jurisprudence; 3 credits; FitzGibbon, S.; W, F: 8:30-10 
Juvenile Justice; 3 credits; Fox, S.; T: 2-4 
Labor Law; 3 credits; Kohler, T.; W, Th, F: 3-3:50 
Labor Law- Current Issues; 3 credits; Hipp, K.; M, W: 1-1:50 
Labor Negotiation; 2 credits; Lev, E.; Th: 4-6 
Land Finance; 3 credits; Johnson, D.; T, W, Th: 11-11:50 
Land Use Planning; 3 credits; Fishman, R.; Th: 4-6 
Law & Literature; 2 credits; Flackett, J.; M: 10-12 
Law and Psychiatry; 3 credits; Baron, C.; M, T, W: 12-12:50 
- Law & Society in Japan; 2 credits; Upham, F.; W: 3-5 
Lawyering Process- lntro; 6 credits; Spiegel/ Anderson/ T, Th: 4-6 
Contin/Liebman 
Lawyering Process - Intro/Cl_ass; 2 credits; Tremblay; T, Th: 4-6 
Legal Process; 3 credits; Berney, A.; M: 2-3:40; F: 10-10:50 
Legislative Process; 3 credits; Linsky, M.; Th: 5-7 
Mediation; 2 credits; Liebman, C.; W: 4-6 
NLRB Practice & Procedure; 3 credits; Hipp, K.; M, T, Th: 9-9:50 
Patent Law; 2 credits; Schiller, R.; T: 4-6 
Probate Practice; 2 credits; Judge Warner; T: 5-7 
Professional Responsibility; 2 credits; Huber, R.; M, W: 12-12:50 
Professional Responsibility; 2 credits; Tuoni, G.; M: 5-7 
Pub. Sec. Col. Bargaining; 3 credits; Grady, J.; M: 4:30-7 
Regs. of Prof. Athletics; 3 credits; Berry, R.; T, W: 4-5:15 
Rep. The Business Client; 3 credits; FitzGibbon/ Patton/ M, Th: 5-6:15 
Fuguer 
Securities Regulation; 3 credits; FitzGibbon, S.; M, W, Th: 12-12:50 
Taxation I; 6 credits; Ault, H.; T, Th: 8:30-10 
Taxation I; 6 credits; Surrey, S.; M, T: 3-4:30 
Taxation III; 3 credits; Ault, H.; W: 8:30-9:20; F: 9-10:40 
Trial Practice; 2 credits; Judge Young; M: 5-7 · 
Trial Practice; 2 credits; Judge Pierce; Th: 5-7 
Trial PractiCe; 2 credits; Judge Sweeney; W: 5-7 
Trial Practice/Evidence; 4 credits; Aronsonllnker; M: 4:40-6:20 
Trusts & Estates II; 3 credits; Slizewski, E.; M, W, F: 1-1:50 
U.L.L.; 10 credits; Bloom; By Arrangement ' 
U.L.L. Seminar; 3 credits; Bloom; W:2-7 
SMH will be offering 
FREE REVIEW 
LECTURES 
for the first semester 
on the following subjects: 
Evidence, Commercial Paper, 
Secured Transactions, Criminal Law 
and Criminal Procedur(! 
Interested students should call the SMH office 
~ for further information and a class schedule. 
195 State Street 
Boston, MA 02109 
(617) 742~3900 
'I 
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AnnounCements 
The Federalist 
Law & Public 
Society for 
Policy Studies 
An organizational meeting for the . 
Boston College Law School chapter 
of the Federalist Society for Law and 
Public Policy Studies, a national 
organization of conservative and lib-
ertarian ·lawyers and law students, 
will be held at 2:00PM on Friday, 
December 2, 1983 at Barat House. All 
interested students and faculty mem-
bers are cordially invited to attend. 
Cross Registration-
Boston University-
Spring Semester 
Spring semester at Boston Univer-
sity commences January 3, 1984. 
Anyone interested in cross-registering 
for an offered course at that school 
must attend one of the classes on 
January 3-6, 1984 in order to have the 
appropriate form signed for the 
course. See Mr. Pepper for the neces-
sary materials. 
The following are the courses for 
cross-registration: 
American Legal History-T,Th,F 
-1 :25-2: 15PM (3 credits) 
Law of the Sea - M,W-
9:05-l0:20AM (3 credits) 
Products Liability-T ,Th,F -1 :25 
-2:15PM (3 credits) 
For further details see Mr. Pepper. 
Georgetown University 
Law Center·· Fellowship 
Georgetown University Law Center 
announces the continuation of the E. 
Barrett Prettyman and Stuart Stiller 
Fellowship programs in its Graduate 
School of Law. , Fellowships with a 
stipend of $13,000 per year, in addi-
tion to full tuition and fees, will be 
awarded to five outstanding recent 
law graduates selected to participate 
in a two-year program beginning in 
August 1984 and leading to an LL.M. 
degree. 
THE BC RADIO THEATER -
Welcomes new members to audition 
for the soap opera about BC, Jane's 
First Love, which is broadcast live 
each Wednesday night at 5:30 on' 90.3 
FM. No experience needed. Open 
auditions and rehearsal each Tuesday 
at 4:30 at WZBC's studios on the main · 
campus, Room 105, McElroy 
Commons. 
FILM BOARD 
Films .are sho~ ~riday and Saturday evenings at 7:30 pm and 10:00 pm in 
Mc?~mn Auditonum and on Sunday evenings at 7:00 in the Barry Fine Arts 
Pavillion onNewton Campus. A Boston College I. D. Card merits free admission. 
November 18, 19 & 20 
December 2, 3 & 4 
December 9, 10 & 11 
Diva 
An Officer and a Gentleman 
Watership Down 
-
ANNOUNCEMENT· 
Dateline: Santa Clara, California 
Dean George J. Alexander has an-
nounced that in 1984 the University 
of Santa Clara's Institute of Inter-
national and Comparative Law will 
again offer its highly successful sum-
mer programs in Oxford, Strasbourg, 
Tokyo and Hong Kong. Each of these 
programs is unique because it strives 
for maximum integration of the stu-
dents into the host institution and 
culture. 
The Oxford program, for example, 
is taught exclusively in the individual 
one-to-one Oxford tutorial method 
by Oxford University's superb law 
faculty. No other program is taught 
exclusively by the Oxford faculty, nor 
_does any use the tutorial method. The 
Strasbourg program, which focuses 
on international human rights, draws 
its faculty from the outstanding 
collection of scholars and diplomats 
who congregate each summer in 
Strasbourg, home of the European 
Court, the Commission of Human 
Rights and the European Parliament. 
Both the Hong Kong and Tokyo 
programs focus on the legal aspects 
of trade in Asia . . 
The Strasbourg, Hong Kong and 
Tokyo programs also offer internship 
experience. Strasbourg students may, 
for example, find themselves working 
on a case in the European Court of 
Human Rights or find themselves at-
tached to the human rights division of 
an international organization. Stu-
dents at Hong Kong and Tokyo work 
in international law firms or in the 
legal departments of international 
trading firms. In lieu of an intern-
ship, Strasbourg and Hong Kong par-
ticipants may elect an additional 
study component. The additional 
Strasbourg component is held in 
Geneva, Switzerland; for the first 
time this year the Hong Kong pro-
gram offers an additional study 
opportunity in Singapore. 
· "Each of these four programs 
offers an incomparable experience 
which simply cannot be duplicated by 
study in a U.S. law school," Dean 
Alexander explained. "I might add 
that former students often ·remark 
how prospective employers were 
quick to recognize the unique value of 
this tra!ning," the Dean added. 
The programs are open to students 
from A.B.A. accredited schools, al-
though occasionally judges and prac-
ticing lawyers have accepted this 
opportunity to study abroad. Dean 
Alexander is happy to give details of 
the program to anyone who contacts 
him at the University of SantaClar:a. 
Before you select a Bar Review 
-course ask yourself . . ·. 
Which course prepared · more graduates 
1 of New England law schools for their bar 
I examination than any other course? 
=IAR/BRI 
Which course prepared more graduates 
of law schools throughout the United States 
1 for their bar examination than any other 
I course? 
=IAR/BRI 
Connecticut, Maine, Massachusetts, New Hampshire, _ Rhode-Island, Vermont · 
1984 
John Aromando 
Sue Bleichfeld 
Joe Butler 
Richard Ca rr 
Mike Clancy 
Barbara Coughlan 
Pat D'Orsi 
1985 
Joanne Caruso 
student reps: 
C e 1 e s t e Duffy 
Katheriqe Dwyer 
Greg Gonzalez 
Bill Hadley 
Rqbert Healey 
Jonathan Moll 
Mark Murphy 
DeWayne Powell , 
John Lawler 
Richard Quinlan 
Judeth Rainvine 
Victoria Rosenthal 
Steve Samalot 
. Mary Thomas 
Sheree Ung 
Ralph Holmes, Head Rep 
Richard Sawin 
© 1982 BAR/BRI 
